
• INES HASKIĆ
A MAsterpiece of 
BizArre Disunity
• ANES OSMIĆ
right to inDoctrinAtion
• INTERVIEW
A DiploMA for the (hArD) 
lABour MArket

Š K O L E G I J U M
Desktop JournAl

w
w

w
.s

ko
le

gi
ju

m
.b

a

Year 1, No. 4
Sarajevo 12/2019



2Š K O L E G I J U M

Over the past two months, Školegijum published several 
articles on its website about malversations in the Sarajevo 
Canton Ministry of Education, Science and Youth. The 
total of the non-transparently and, odds are, illicitly spent 
budgetary funds amounts to millions. Whether it was the 
skis, adult education, fire alarm system, futsal goals or ed-
ucational platforms, the facts show that the ruling party, 
with the tacit approval of its coalition partners (SDA and 
SBB) has been using public education as a resource from 
which the funds are diverted to their private accounts 
(the party accounts, their own or the accounts of their 
business friends?) to the detriment of the quality of the 
teaching process. 
Unfortunately, the tacit approval extends even beyond the 
assembly majority – it goes to the school principals, and 
further to the teachers themselves. The best example of 
the great moral crisis of the primary school education is 
the equipment procurement for the so-called ski school. 
The total of 65 school principals received an unlawful in-
struction to sign the contract with the company called In-
tersport, and every single one of them did it; no one, not 
one, not a single one of them, reported it to the relevant 
inspectorate or the media, thus defending the school’s 
and their personal and professional integrity. 
The heads of public institutions in which more or less all 
the children of the BiH capital are educated and raised 
gave us an example of what to do when faced with the 
force of law(lessness): be obedient and subservient. 

The majority of them wish that nobody noticed what hap-
pened; that no one added up the number of skis bought 
by the end of the winter; that no one wondered how the 
money was diverted to some ski school we didn’t know 
anything about then and we don’t know anything about 
now, that they were not criticised for agreeing so easily 
and so quickly to be errand boys to a person utterly inad-
equate for the office and responsibilities of a minister of 
education. But that question has to be asked. 
In the complex endeavour of running a school, every one 
of them invokes the law every day. What gives them the 
right now to ask teachers, parents and students to abide 
by the law, if they themselves failed to do it, when they 
could have, should have, and had to abide by it? What 
kind of role models are they to the children if they teach 
them to blindly obey despotic superiors? Is the price of 
their office always putting the interest of their party be-
fore that of their pupils? Is a pair of Intersport skis really a 
better value than an assistant in the inclusive education? 
Is the phony website osnovna.ba more useful than sup-
plementary classes for which the teachers would be paid 
decently? 
Is it really possible that everything that the Sarajevo chil-
dren need to know in the 21st century can be distilled into 
a few old sayings: 
No sward cuts off a bowed head... If you can’t beat them, 
join them ... The hero dies first... Once bitten, twice shy ... 
If God had wanted man to fly, He would have given him 
wings? l

At the End of Winter

force of 
law(lessness)

e D i t o r i A l
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A brief analysis of the BiH answers to the 38 questions 
posed in Chapter 26 (Education and Culture) of the 
Questionnaire of the European Commission as a part of 
our country’s EU accession process.

Ines Haskić

Empty Phrases for Europe

A Masterpiece 
of Bizarre 
Disunity

In early December 2016, the European Com-
mission officially started with the preparation 
of the Opinion on the Application of Bosnia 
and Herzegovina for membership of the Euro-
pean Union (from February of the same year) 
by delivering the European Commission Ques-
tionnaire consisting of 3,242 questions grouped 
in 33 chapters to Bosnia and Herzegovina. The 
expected timeframe for submitting the answers 
in English was six months (this deadline was 
observed by all the neighbouring countries – 
submitting the answers within the period of 
two to five months). However, the representa-
tives of BiH government submitted the answers 
as late as February 2018, a little over a year after 
it had been received, to the President of the Eu-
ropean Commission. The explanation for this 
delay in all the media was that 1,100 different 
institutions at thirteen government levels (state, 
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Photo
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basket full of rotten eggs

entity, cantonal and Brčko District) in Bosnia 
and Herzegovina took part in answering the 
Questionnaire, and that they had to reach con-
sensus on the content of each of the answers 
to the Questionnaire, while the answers of the 
neighbouring countries came from a single 
– state – level of government. There were 38 
questions on education in Chapter 26, which 
were answered on 400 pages. The answers 
show that there was no central expert body to 
integrate the answers of the lower levels of gov-
ernment, harmonize and polish them, and that 
the final result is a mix of different approaches, 
policies, and authorities. The answers provid-
ed are contradictory, full of empty phrases and 
they show the numerous absurdities of BiH 
education, to the point where Latin and Cy-
rillic scripts are both used in a single sentence. 
How will the European reader find his way in 
this masterpiece of bizarre disunity? Below is a 
brief overview of 400 pages of a picture of BiH 
education, composed by joint efforts of many 
anonymous clerks. (N.B. The level of govern-
ment that gave the particular answer is given in 
the brackets at the end of each quotation. The 
titles reflect the reader’s exasperation over the 
clichés, empty claims and false statements. All 
the highlights are added.)

A. examples of contradictions
1. Statistics
Statistical researches are conducted on pre-
school, primary, secondary and higher educa-
tion, as well as the education finance statistics. 
The collected data are published in annual peri-
odicals. (BiH)
vs. 
The Agency for Statistics of BiH is current-
ly unable to project development for the next 
ten years, does not have the relevant data on 
education finance statistics, does not have rele-
vant information on vocational education and 
training, but the Agency could in the future 
make evaluations for certain indicators. We do 
not possess statistical data on the transition of 
students from one level of education to another, 
as well as on the transition from school to work, 
and on the role of educational institutions, social 
partners and enterprises, as complete data at the 
level of BiH, for the reason that not all competent 
institutions have the instruments and methods 
to collect these data. (BiH) 
2. Access for the Persons with Special Needs 
In the Sarajevo Canton the standards and norms 
for performing higher education activities pre-
scribe the obligation of higher education insti-
tutions to eliminate architectural and urban 
barriers, or to ensure access to facilities of high-

er education institutions as well as movement 
within the facility to persons with special needs. 
vs. 
In the Sarajevo Canton all educational institu-
tions have eliminated the architectural barriers 
to access to buildings (horizontal movement). 
The largest number of educational institutions in 
the Sarajevo Canton has not systematically re-
solved the issue of infrastructure, i.e. adaptation 
of facilities for students with developmental dis-
abilities (vertical movement – elevator). 
3. Vertical Zig-Zag Mobility
With the aim of modernising the education sys-
tem and labour mobility, great attention is paid to 
strengthening the vertical and horizontal mobility 
of the vocational secondary school students on all 
levels, both inside and outside the country. (RS)
vs.
If the students wish to continue their education 
at a higher education institution, they may en-
rol in the fourth grade of a secondary technical 
school of the same vocation, if their previous 
overall performance was very good and their 
conduct was exemplary, and if so approved by 
the Teachers’ Council, thus creating for them a 
possibility of vertical mobility to continue edu-
cation. (RS)
4. Student in the Centre of Nothing 
Professional development programmes for teach-
ers at all levels of Una-Sana Canton are ready 
to train teachers for student-based teaching and 
competence-based learning to the highest degree. 
(USC)
vs. 
Study programmes are not evaluated: therefore, 
it cannot be determined to what degree the pro-
grammes are suitable for student-based teaching 
and competence-based learning. (USC)
5. Everything Is Ready for Changes 
It is anticipated that the system of education 
should provide all necessary conditions for stu-
dents and adults to start and readily accept 
changes, take responsibility and have an entre-
preneurial approach and a clear orientation to-
wards achieving goals and success. (BiH)
vs.
Adapting education and training to the needs of 
knowledge society and industrial and technolog-
ical changes in the Una-Sana Canton is not suf-
ficient. The reform process is slow. Compared to 
EU standards, the educational level of the pop-
ulation is low, very small percentage of adults 
participating in lifelong learning programmes, 
and the education system dropout rate is great. 
(USC) 
6. A Lot of Work with Unemployment 
The Ministry performs a series of activities such 
as: professional orientation of students; profes-
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sional informing of students in cooperation with 
the Employment Service; conducting a survey 
for the 9th grade elementary school students; con-
ducting Public consultations with businessmen, 
parents, teachers and others; holding meetings 
with the tripartite council; performs secondary 
school presentations; visit to companies and 
businessmen in the Cantonal area; media pres-
entation of secondary schools. (ZDC)
vs. 
There are recognisable elements of structural 
unemployment as a result of the lack of con-
sistency of the labour force structure and its de-
mand, thus upon completing the education an 
unemployed person cannot meet the demands 
of the vacancies. This type of unemployment, 
among other things, occurs as a result of changes 
in technology, such changes are not followed by 
adequate changes in the structure of occupations 
and the labour force education. (...) Very small 
percentage of adults are participating in lifelong 
learning programmes. (ZDC)
7. Someone Else’s Children, Our Backs 
As for the children of EU nationals aged between 
6 and 14, which is the primary-school age, i.e. 
the age of compulsory school attendance for BiH 
citizens, currently there are 35 such children in 
BiH all of which were granted temporary resi-
dence on grounds of family reunification. None 
of the children of EU Member-State nationals 
at the above age has been granted residence on 
grounds of education. (BiH)
vs. 
In 2016, there were 35 children from the Repub-
lic of Croatia, Republic of Italy, Republic of Slo-
venia, Czech Republic, the Netherlands, France, 
Germany and Luxembourg. (SC)

B. Different educational policies at the 
state level 
or
the educational systems with and 
without the empty phrases 

1. Disorientation in the Professional Orien-
tation 
Primary schools keep lists of professional orien-
tation for each student during the course of ed-
ucation, which contains registered competencies 
and interests of students as per certain fields. 
Professional orientation sheets are issued to stu-
dents together with certificate of completion of 
the primary school. (TC)
vs. 
There is no adequate systemic support in terms 
of continuous monitoring of students, their 
competencies, preferences and interests, which 
would provide students with recommendations 

for professional guidance, or for enrolment in 
a particular type of school. Students do not re-
ceive adequate support from the system through 
secondary education and higher education sys-
tems, in terms of their guidance and inclusions 
in the labour market. High schools rarely carry 
out local market research concerning the staff 
demands. This is also rarely done by higher edu-
cation institutions. (USC)
2. Professional Training 
Knowledge, skills and competences are trans-
ferred by way of continuous training and educa-
tion of teaching staff and through good practice 
examples. (BPC) Supervision includes continu-
ing and professional supervision of professional 
and educational activities of educational institu-
tions, their bodies, principals, educational work-
ers, teachers and associates, as well as of accom-
plishment of curricula and annual school work 
programmes. (RS) Transfer of innovation and 
good practice in training in the regular system 
of education and training is carried out through 
continuous training and education of the teach-
ing staff, and by way of the best practices the 
knowledge, skills and competences are being 
transferred. (...) Cooperation with the econom-
ic sector ensures the raising of the quality of the 
teaching level, but also the continuous improve-
ment of teachers. (ZDC)
vs.
The Law on Secondary Education prescribes 
that the Ministry shall adopt the Rulebook on 
evaluation of employees’ work. However, such a 
rulebook has not been adopted yet. Schools do 
not perform self-evaluation. (...) There are no 
mechanisms in place to impose any consequenc-
es on the school for the presented result of the 
educational work. External monitoring – Exter-
nal evaluation of students’ achievement is not 
performed in secondary schools. There is no ex-
ternally organised school-leaving examination – 
Matura. No testing is performed at the cantonal 
level for individual teaching areas. Regulations 
on introducing the mechanisms for the monitor-
ing and evaluation of educational institutions 
are not in process of adoption. (...) All this results 
in the fact that the standards of achievement af-
ter completing secondary and higher education 
have not been defined, that there are no estab-
lished programmes to modernise the skills of 
teachers, and that there are no programmes for 
the inclusion of vulnerable groups. (USC)
3. Cjeloživotno učenje
Kao cilj osnovnog obrazovanja postavljeno je 
osposobljavanje učenika da razvije sposobnosti 
samostalnog učenja i da uči tokom cijelog živo-
ta, a kao cilj srednjeg obrazovanja podsticanje 
učenika na cjeloživotno učenje. (KS)
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vs.
Informalno učenje nije zaživjelo na području 
Unsko-sanskog kantona (...) Cjeloživotno učenje 
kao kontinuiran proces još uvijek izostaje. (USK)
3. Lifelong Learning 
The aim of the primary education has been de-
termined as enabling students to gain the abili-
ties needed for individual learning and to learn 
throughout their lives, and the aim of secondary 
education has been determined as motivating 
students for lifelong studying. (SC)
vs. 
Informal learning has not taken root in the 
Una-Sana Canton (...) Lifelong learning as a 
continuous process is still missing. (USC)
4. Job Training 
The grounds for curricula adoption for all 
types of schools include general and vocational 
contents based on the achievements of science, 
technology, culture, and arts, necessary to per-
form tasks of certain level of complexity within 
the scope of work, or necessary for further ed-
ucation. (RS) The Ministry ensures that labour 
market demands and requirements are in line 
with the need to establish and organise the work 
of secondary vocational schools, via employment 
services, professional orientation and providing 
information on the choice of profession and or-
ganizing a public debate on student enrolment 
plan for secondary schools. The introduction 
of new curricula in secondary schools, i.e. new 
occupations in line with the labour market de-
mands is one of the ways of meeting needs for a 
particular type of occupation. (TC)
vs. 
Curricula are not aligned with the labour mar-
ket demands and for this reason nowadays there 
is a need for additional professional qualifica-
tion, requalification and additional training... 
(ZDC) As far as skills development is con-
cerned, it is also noteworthy that educated peo-
ple do not have the required skills upon studies 
completion but acquire them during work in 
the enterprises. (...) In USC, there are issues in 
harmonisation of the educational system with 
the labour market demands for many years 
now. Considering that the USC labour market 
has not been sufficiently developed, the process 
of connecting schools and higher education in-
stitutions with the labour market is practically 
insignificant. (USC) There is no either developed 
cantonal strategy for increasing the number of 
employees, or any other document that would 
indicate a lack of necessary labour force for a 
particular branch, i.e. manufacturing and ser-
vice activity. (C10)

c. tell Me lies, tell Me sweet little 
lies...
1. Politics? No way. 
(...) Expert committees give their expert opin-
ions and recommendations about the higher 
education institutions and study programmes 
with clear statements on the level of fulfilment 
of prescribed standards and quality criteria, en-
tirely independently of competent educational 
authorities, political structures, higher education 
institutions and the Agency. 
2. Freedom Is All Around 
Academic staff have the freedom of examining 
and testing the acquired knowledge and offering 
new ideas and opinions, without exposing them-
selves to the risk of losing their job or any other 
privileges... (RS)
3 A Diploma for Every Poor Individual 
With support of social partners, programmes of 
additional qualifications obtaining are imple-
mented for socially vulnerable groups without 
charge and under more favourable conditions. 
(SC)
4. Full-Blown Feminism 
The contents which promote gender equality are 
an integral part of the syllabus. (USC) 
5. The Practical Theory 
There are specialised classrooms for the realisa-
tion of practical teaching in schools, depending 
on the occupation, in accordance with pedagogi-
cal standards and norms. (RS)
6. Knowledge Transplantation 
In schools, teachers have the possibility to organ-
ise demonstration classes in which they have a 
chance to introduce colleagues to the innova-
tions in the teaching process. Activities of panels 
of experts, particularly by way of demonstration 
classes and various round tables, allows the ex-
change of good practices at the school level or 
between schools.
7. To Minorities and Beyond...
(...) The Ministry must provide for funds, recours-
es for training the teachers who will deliver the 
instruction in the language of the national mi-
nority, premises, and other conditions for deliver-
ing the instruction and printing of school books in 
the languages of national minorities. (USC)
8. Partnership of Modernisation and Access 
Additional support for learning modernisation 
is an established partnership between companies 
and adult education providers enabling adult 
education teachers and teachers to access mod-
ern technology used in the work. (BiH)

D. the Absurdity of Bih education 
1. Ah, the Needs 
Private preschool institutions are founded for the 
need for young people to provide themselves with 
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a job, but also for the actual need to provide such 
services in areas that either lack a preschool in-
stitution in the public sector or public kindergar-
tens do not have the capacity to receive all chil-
dren and “waiting lists” are being created with 
the children waiting even for several years. (RS)
2. Good Job! 
The International University Brčko provided the 
information on its IT systems by e-mail in which 
they stated that they possess adequate IT equip-
ment that ensures quality teaching. (BD)
3. Developing Relationships and Feelings
Article 32 paragraph 4 of the Law on Primary 
Education of the Tuzla Canton (and ZDC) sets 
forth that Common core curricula: a) ensures 
that a feeling of commitment and belonging to 
BiH is developed in the educational process, b) 
guarantees and ensures good quality education 
(...)
4. Religion – Obligation with the Possibility 
of Choice 
The curriculum for the subject of religious edu-
cation in primary schools is adopted by the min-
ister at the proposal of the competent authority 
of the corresponding church or religious commu-
nity. (RS) The religious education curricula are 
adopted by the religious community and verified 
by the Ministry. (USC, BPC, RS...) Exceptional-
ly, in the religious schools, the specific contents 
may exceed 30% in relation to the established 
curriculum, but no more than 35%. (TC) The 
subject religious education is compulsory-op-
tional subject. (BPC) The subject of religious 

education is a compulsory subject with the right 
of choice; hence it does not belong to the optional 
but to compulsory subjects and is a part of reg-
ular classes. (SC) Students who do not wish to 
attend religious education classes may not be in 
any manner brought into an unfavourable posi-
tion compared to other students. Students learn 
about other beliefs and religions, especially those 
present in BiH. For students who do not attend 
religious education classes, the school will deliv-
er religious culture as an alternative subject. 
(USC) The primary school pupils belonging to 
other religions can have access, if their parents 
choose so, to a different kind of religious educa-
tion, whereas in secondary schools there is an 
additional option to choose the alternative sub-
ject of Ethics. (WHC) A school may not take any 
measures or activities that could restrict the free-
dom of expression of one’s own religious convic-
tions and the learning about different religious 
convictions. (USC) It is the primary school’s re-
sponsibility to work towards creating a culture 
of respect for human rights and fundamental 
freedoms in the area where it operates, as laid 
down by the Constitution and international hu-
man rights instruments signed by BiH. (USC)
5. You Got Your Armchair, Now Bring the 
Membership Card Back 
While giving consent for their appointment, all 
principals appointed to primary and secondary 
schools, as well as their vice principals, must 
submit a certified statement proving they are not 
members of any political party body. (ZDC)
6. LoHE, Check This Out! 
The State’s obligation to finance the work of pri-
vate institutions of higher education is not pre-
scribed. However, the Law on Higher Education 
foresees the possibility of establishing a cooper-
ation between the public and private sectors, 
in accordance with the Law on Public Private 
Partnership and the regulations governing pub-
lic-private partnership. (RS)
7. How in the World?!
The composition of the school board has to reflect 
the national structure of the parents and stu-
dents, the school staff and the local community 
according to the valid census. (TC)
8. Examining to Perceive by Applying Sur-
veys
Cantonal employment services, in cooperation 
with the FBiH Employment Bureau, periodi-
cally examine the labour market to perceive the 
labour market needs. The job of examining the 
labour market is conducted by applying surveys 
by employment services for the area they cover. 
(TC)
9. Lisbon, My Poor Son, Where Are You Go-
ing? 
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Uneven criteria and (diploma) recognition pro-
cedures are evident, and the practice of recogni-
tion based on the principles of degree validation 
instead of formal recognition as foreseen by the 
Lisbon Convention is still present. (...) The fee for 
recognition of foreign higher education qualifi-
cation for the purpose of further education is not 
regulated by the law, and the prices differ from 
institution to institution. (RS)
10. Regulating the Issue of Acquiring Knowl-
edge
Since the Rulebook on use of academic titles and 
obtaining of scientific and professional titles at 
the level of BiH has not been adopted, competent 
education institutions govern the issue of ob-
taining academic titles, science and professional 
occupations, by adopting their own laws or reg-
ulations.
11. Inspectors, Where Art Thou? 
The Inspectorate for Education controls the le-
gality of operation, and the Pedagogical Institute 
which has not been founded yet is supposed to be 
responsible for expert pedagogical supervision. 
The higher education inspector does not exist. 
(WHC)
12. Equal Opportunities for the Rich 
In private schools, tuition fees are paid in accord-
ance with the founder’s decision and there is no 
need for the Ministry’s approval of the amount. 
(...) These schools must ensure equal opportuni-
ties for the enrolment of all candidates. (USC)
13 What Tendency? 
In RS the number of graduates from the private 
higher education institutions increased until the 
academic year 2013/14 compared to the pub-
lic higher education institutions, although the 
number of students studying at public higher 
education institutions was twice as high as in 
private higher education institutions. Following 
the 2013/14 this tendency has turned the course 
(...) (RS)
14. Resistance against a Greater Step Forward 
The major difficulties (for the reform implemen-
tation) are unpreparedness or even resistance 
of certain administrative and school structures 
to changes (system ossification) and the lack of 
funds in order to create prerequisites through 
professional development for a greater step for-
ward towards ensuring quality in education 
(planning and quality management, evaluation 
of achievements). (PC)
15. I Have an Awesome Plan 
Procedure concerning establishment of the said 
bodies is on-going for two years, i.e. since the 
adoption of the Action Plan, due to the absence 
of consent regarding further implementation of 
the Action Plan (i.e. absence of involvement of 
all relevant partners from all government levels). 

Therefore, the timeframe is extended for estab-
lishment and implementation of the Qualifica-
tion Framework defined by the Action Plan, i.e. 
from 2014 to 2020. (BiH)
16. The Acts have not been Adopted, and may 
not be for a While 
The Law on Higher Education foresees the draft-
ing of the Rulebook on generally accepted stand-
ards in the profession for the University of Sa-
rajevo, so that the Government, on the proposal 
of the Ministry of Education, Science and Youth, 
could determine the criteria for financing the 
University of Sarajevo, as a public institution 
of higher education and the methodology for 
allocating budget funds for educational, scientif-
ic-educational, artistic, artistic-educational and 
scientific research work. These acts have not been 
adopted, but a new Law on Higher Education is 
being drafted, which does not foresee the adop-
tion of the new aforementioned rulebook. (SC)
The Law on Primary School stipulates that the 
Ministry, in addition to the Pedagogical stand-
ards, will also adopt the Standards for school 
premises, equipment and teaching materials. 
Standards for the equipment and teaching equip-
ment have not been adopted, except for the basic 
equipment for the school as an institution and 
for space, which is prescribed by the Pedagogical 
standards. (CBC)
Conclusion
It took 400 pages to answer 38 questions of 
Chapter 26 of the EU Questionnaire on educa-
tion. The answers, unfortunately, are not much 
different from the usual type of reports and in-
formation given by the educational institutions 
in BiH: unsubstantiated claims, citing laws and 
strategies instead of describing the practice and 
reporting on implementation and performance 
of those laws and strategies, vague answers, 
going off-topic... There is clearly no cohesion 
between sectors resulting in poor cooperation 
of educational institutions at the state level. In 
short, the answers are partial, vague, confus-
ing, contradictory, superficial, politically moti-
vated, improper, and have not been proofread. 
The Questionnaire has been completely harmo-
nised using coordination mechanisms, and that 
is a proof that harmonisation system in BiH is 
also well-established, lied Dragan Čović while 
he was submitting the answers, without even 
batting an eyelid. l 
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A Rock & A Hard Place

right to 
indoctrination 



10Š K O L E G I J U M

As teachers, we get asked all sorts of questions. 
Often ones about life outside the classroom 
or school. It means that students trust us, but 
it also means that we have to give them hon-
est answers. In order to form an opinion, we 
have to find all the information and have the 
knowledge to interpret them and determine 
their interrelation. When the case of a parent 
who forbade his daughter from swimming for 
religious reasons recently caught the public 
eye, I wondered what I would tell my students 
if they asked me who was right: the school in-
sisting that the girl attends swimming classes 
or the father not allowing it. Emir Tahirović, a 
Bosnian living in Switzerland, was sentenced 
to four months in prison because he prevented 
his daughter from participating in the swim-
ming program organised by her school, even 
with the full-body swimming costume. When 
my daughter gets wet, the shape of her body 
becomes visible, for example her breasts. The 
school management in St Margrethen warned 
Tahirović that he has to allow his daughter to 
be treated the same as other children or face 
the consequences. Or, to quote Reto Friedauer, 
the Mayor, the father was warned not to put the 
Sharia law above the Swiss legal system, and not 
to refuse all forms of cooperation with the female 
teaching staff. In the end, the court of St Gallen 
Canton sentenced Tahirović to four months in 
prison for preventing his daughter from inte-
grating into the society and refusing her the right 
to follow the school curriculum. 
In the interview for the SRF (Schweizer Radio 
und Fernsehen), a Swiss TV Channel, Tahirović 
said that he regularly received hate mail telling 

him to go back to where he came from. Such 
letters, in the opinion of Mike Egger, an SVP 
– a right-wing populist party – representative, 
are not a solution, although he can under-
stand the anger of those who send them. Tahi-
rović refuses everything to do with integration, 
everything we consider normal and then he uses 
his religion as an excuse. If it was up to Mayor 
Friedauer, Tahirović would have been deported 
a long time ago. Reimann and Egger share this 
opinion: Whoever lives in Switzerland should 
live by our rules. And if they don’t like the rules, 
they should leave.
This is how the fourteen-year-old girl found 
herself between a rock and a hard place: her 
father’s radicalism on one side, and the institu-
tional bigotry on the other. It’s a situation mil-
lions of children worldwide find themselves in. 
And this is why I think that a teacher should 
have an answer ready, should his students ever 
ask him: Who has the last word when it comes 
to raising a child?
In this particular case, the girl chose the rock. 
She voiced her opinion in the letter she wrote 
to the school which was published by the SRF: 
All I could have achieved in school is worthless 
without my mother. I will not attend swimming 
classes. I want to prove that no one can force me 
into anything in school. Neither my parents nor 
the school. Allah’s help is all I need. I pray to Al-
lah to awaken the desire in Muslims for Muslim 
schools. I would like to be respected for my reli-
gion and the way I dress.
The readers’ comments on the Internet portals 
were also greatly conflicting and narrow-mind-
ed. Some see Tahirović as a radical Islamist 
and a fanatic who is imposing Saudi Arabian 
customs on Switzerland, telling him to go live 
on state benefits in a country with Sharia law. 
Others, and there are far fewer of them, feel 
that Emir Tahirović is protecting his daughter 
from the male gaze, moral corruption and sell-
ing her body and beauty to others. They see no 
problem in the fact that Tahirović respects God 
more than he respects the man. They perceive 
the verdict as the state’s interference into pri-
vate sphere. It’s his child, it’s up to him to raise 
her. No teacher can tell me how I should raise 
my child. They can send their daughters naked to 
school if they want to, and I will do with my child 
what I feel is right.
The largest number of comments take the ideo-
logical or cultural perspective, roughly defined 
as Western/European or Eastern/Islamic. It is 
obvious that cultural relativism cannot solve 
this conflict, except with the use of violence, 
and such solutions are temporary and often 
tragic. However, if we ask ourselves what is the 
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What would be a teacher’s answer should his students ask 
him whether the Swiss court was right when it sentenced 
Emir Tahirović to four months in prison because, as a 
parent, he refused to abide by the rules of the school his 
fourteen-year-old daughter was attending?

Anes Osmić
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best interest of the child, instead of which cul-
ture is better, it would be much easier to nav-
igate this kind of conflict. And it is precisely 
the interest of the child that the Convention on 
the Rights of the Child puts in the foreground. 
A child is a human being, and as a human be-
ing, he or she has all human rights, but since 
children do not, in the early stages of their life, 
possess the knowledge necessary for making 
their own decisions, adults make them on their 
behalf. But they have to do it in the best inter-
est of the child, and not in their own best in-
terest. Zdenko Kodelja describes it in his book 
The Lay School: Pros and Cons as follows: 
As children are not born under the reign of laws 
of the mind, since they are not their own rulers, 
they are not free; they have to be under the reign 
of their representatives: parents or their deputies 
who fill the void of the child’s mind (p.75).
Zdenko Kodelja’s book was published in Slove-
nia in 1995, at the time when the debates and 
heated discussions on education that had been 
going on for years, especially on religious edu-
cation and non-confessional education on reli-
gions and ethics in public schools, carried over 
to Parliament. 
Kodelja devotes a large section of his book to 
indoctrination: 
A child’s belief is to a great extent a consequence 
of the child-rearing process in which the parents 
took their own wishes into consideration and ex-
ercised their own right. It is important that the 
result of this process is acceptable for their chil-
dren too, since they consciously accept it as their 
own. Since they accept it, they acknowledge the 
accuracy of the retroactively reached decision of 
their parents to raise their children according to 
their own beliefs, while simultaneously under-
mining any doubts in the possible forced indoc-
trination of children by their parents (pp. 81-82).
Analysing the Declaration  on the Elimina tion 
of All Forms of Intolerance and of Discrimina-
tion Based on Religion or Belief Zdenko Kodelja 
concludes that it protects the children from the 
indoctrination by the state, but that it does not 
protect them from the indoctrination by their 
parents whatsoever: 
What is more, that which is prohibited to the 
state is allowed to the parents as their right 
granted to them in Article 5. (The parents or, 
as the case may be, the legal guardians of the 
child have the right to organize the life within 
the family in accordance with their religion or 
belief and bearing in mind the moral education 
in which they believe the child should be brought 
up.) (p.79).
Based on this analysis the quoted excerpt from 
the girl’s letter can be recognised as the result 

of parental indoctrination. The letter con-
veys the child’s words and the parent’s beliefs. 
Why would a fourteen-year-old girl ask Allah 
to awaken the desire in Muslims for Muslim 
schools, instead of asking Him to make school 
more fun, to grant her fewer lessons in subjects 
she does not like, more of those she does like, 
or that classes last less, for instance. That she 
has more opportunities to play and interact 
with her peers, and fewer learning materials 
she does not understand and which make the 
school boring. Play, fun and joy are the chil-
dren’s wishes, while Muslim, Orthodox or 
Catholic schools are the parents’ wishes.
This is why I am quite certain that in this case 
and all the similar cases that result from the 
conflict of the right to indoctrination between 
the state and parents (belonging to a minori-
ty culture) the decisions should be made on 
the basis of the Convention on the Rights of the 
Child.
Article1 2. 2 States Parties shall take all appro-
priate measures to ensure that the child is pro-
tected against all forms of discrimination or 
punishment on the basis of the status, activities, 
expressed opinions, or beliefs of the child’s par-
ents, legal guardians, or family members.
In the Tahirović case, the school is protecting 
the child from the misguided (radical) belief 
of her parents that looking at her body would 
cause more harm than the sport activities (par-
ticularly, swimming and skiing) would be ben-
eficial. This conviction is based on prejudice 
and is against the contemporary scientific find-
ings2 on the importance of physical activities 
for children’s health. It is just a milder version 
of the opinion that female children should not 
1 Available at: https://www.unicef.org/child-rights-con-
vention/convention-text 
2 Andrija Štampar Teaching Institute of Public Health 
points out that “swimming has extremely beneficial ef-
fects on one’s health. Swimming realises aerobic effects 
of physical activity, while simultaneously strengthening 
all muscle groups in our bodies. Swimming strengthens 
the cardiovascular system, stabilises blood pressure, 
makes breathing deeper, increases lung capacity and 
increases oxygenation. Additionally, it has a positive 
effect on joints; it increases their movability and elas-
ticity, and has a positive effect on the coordination of 
movements. Deep breathing, as we are “forced” to do 
while swimming is actually the type of breathing which 
is recommended when we want to relax, decrease anxi-
ety or reduce stress levels, since deep breathing reduces 
the levels of cortisol – “stress hormone” responsible for 
our agitation. Swimming strengthens the entire muscu-
lature of a body: arms, shoulders, back, chest, behind 
and legs, it helps us be more fit and increase our endur-
ance. Through swimming, we also burn a significant 
number of calories, and it has a positive effect on high 
blood pressure, asthma, back pain, injuries to the bone 
system.” Available at: http://www.stampar.hr/hr/jav-
nozdravstveni-kutak-plivanje-i-zdravlje
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receive education at all, or that they should be 
educated only briefly, before they are married 
at a young age. 
Article 5 States Parties shall respect the respon-
sibilities, rights and duties of parents or, where 
applicable, the members of the extended family 
or community as provided for by local cus-
tom, legal guardians or other persons legally 
responsible for the child, to provide, in a man-
ner consistent with the evolving capacities of the 
child, appropriate direction and guidance in the 
exercise by the child of the rights recognized in 
the present Convention.
The school showed the respect for the local 
custom of the parents by allowing the student 
to attend the swimming lessons dressed in ac-
cordance with her religion.
Article 13. 1 The child shall have the right to free-
dom of expression; this right shall include freedom 
to seek, receive and impart information and 
ideas of all kinds, regardless of frontiers, either 
orally, in writing or in print, in the form of art, or 
through any other media of the child’s choice.
The father presented the girl only with those 
information that support his belief system, 
while he left out the ones about the benefits 
and importance of swimming and skiing. Of 
course, swimming and skiing are of secondary 
importance here. What matters is that parents 
who indoctrinate their children by forcing their 
(radical) beliefs on them are always doing it in 
a way in which the children are denied the right 
and the chance to find out about other ways of 
thinking and believing, so that they can make 
the decision free from prejudices instilled in 
them in the early childhood. School is just the 
place for providing children with alternatives. 
But these alternatives must not be simply a dif-
ferent form of indoctrination. School as an ide-
ological state apparatus, as seen by Althusser, 
has no credibility to counter the indoctrination 
done by the family.
Article 19. 1 States Parties shall take all appro-
priate legislative, administrative, social and ed-
ucational measures to protect the child from all 
forms of physical or mental violence, injury 
or abuse, neglect or negligent treatment, mal-
treatment or exploitation. 
In this particular case, Switzerland took steps 
to protect the girl from negligent treatment. 
First it tried doing so by employing education-
al and social measures, and when that failed, 
it employed legal measures. Negligence is here 
reflected in the lack of parents’ willingness to 
cooperate with the school.
Article 24. 1 States Parties recognize the right of 
the child to the enjoyment of the highest attain-
able standard of health.

By forbidding swimming and skiing, the parent 
in question prevented the child from enjoying 
the highest attainable standard possible, which 
was what the school was aiming at when they 
had introduced these sport activities. And 
again, this is not only about swimming and ski-
ing, but about the way in which a female child 
is treated by her parents – they are preventing 
her or making it more difficult for her to gain 
access to social resources which can have dif-
ferent benefits for her, including, among oth-
ers, the health benefits.
Article 29. 1 States Parties agree that the edu-
cation of the child shall be directed to: (a) The 
development of the child’s personality, talents 
and mental and physical abilities to their full-
est potential.
The Swiss school has, as far as we know, reached 
high standards in achieving these aims. It suc-
ceeded in doing so because it functions as a part 
of a society which acknowledges the contem-
porary findings in the area of child psychology, 
human rights, and science in general. But as 
such it still remains, since it is Swiss – therefore 
national – the one that also indoctrinates in the 
ways that can be analysed in some other article. 
As for Tahirović, I am absolutely certain that he 
does not know the meaning of the sentence: for 
the child’s personality to be developed to its full 
potential.
That is why, invoking Kodelja’s analysis of in-
doctrination and the Convention on the Rights 
of the Child, I would answer the question from 
the beginning of this article as follows: Parents, 
very often unwittingly, and with the best possi-
ble intentions, mislead their children about the 
world they live in. In doing so, they are guided 
by their parents’ prejudices and without suffi-
cient knowledge on the matter they are speak-
ing about. As a teacher, my duty is to be on the 
side that respects knowledge and fights against 
prejudice. And to be on that side means to be on 
the child’s side. In the ideal world, we would all 
be on that side – the parents, the government, 
the school, and the pedagogues. But the world, 
even in Switzerland, is not ideal. l
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Keyword: Reform (lat. 
reformare, transform, 
reshape) – an expres-
sion used in politics to 
label all efforts to chan-
ge the laws or mode 
of operation of public 
administration in order 
to improve the general 
situation in a society, 
or a state, without 
calling the foundations 
of social, political or 
economic order into 
question.
The aim of reforms is to 
improve the efficiency 
of public administration, 
thus, a country can 
have a health reform, 
education reform, poli-
ce reform, army reform, 
etc. Reforms can also 
aim at improving the 
economic circumstan-
ces of certain segments 
of population as an 
effort to reduce social 
tensions and crime 
levels.

Photo
Before page: Maja 
Abadžija, looking back at 
education

Initial Subject Teachers Education at Sara-
jevo University, a research conducted by the 
Centre for Policy and Governance (CPU), fo-
cuses, unlike the CPU’s previous research in 
education1, on the process of gaining the initial 
teaching competences at Sarajevo University. 
We have spoken with Maja Abadžija, the au-
thor of the research paper, about the research 
methods and findings.

Školegijum: One of the opinions you voiced 
very clearly and very categorically is this one: 
Pedagogical education is marginalized, as is the 
methodological/pedagogical practice. How did 
you reach this conclusion and why is it a prob-
lem? 
Abadžija: Years of growing dissatisfaction with 
the studies I had chosen, which, in my opinion, 
are completely unjustifiably called teaching 
studies, compelled me to conduct a research 
into the organisation of other studies of the 
same type. I wanted to find out what the teach-
ing programmes are like in Europe, whether 
there was a clear link between the quality of a 
programme and the achievements of the teach-
ers who attended it. I wondered if my own dis-
satisfaction and the experiences of the people I 
studied with would be confirmed in the other 
teaching departments at Sarajevo University. 
In the meantime, I realized that the area of ini-

1 Primary Education in BiH – Quality, Creativity and 
Innovation, Analysis of Policies in the Area of Connection 
between the Education System and Labour Market in BiH 
(2010) and Analysis of Key Factors and Recommenda-
tions for the Increase of Efficiency of Primary Education 
in BiH (2013)

tial teaching competences is complex and wide 
and, why not say it, beyond my expertise, since 
I am neither an andragogue nor an expert in 
adult education. For this reason, I limited my-
self to Sarajevo University and I carefully read 
the curricula of the teaching departments to 
check whether the situation was just as bad 
outside of Faculty of Philosophy. I concluded 
that it was.
It seems completely natural that the studies of, 
let’s say, German, Biology or Music, are called 
precisely that, since the majority of the content 
studied is devoted to the chosen subject itself. 
But if a programme is called teaching pro-
gramme, then it is also natural to expect that 
a large portion of this content also refers to 
pedagogical sciences (which we call pedagog-
ical-psychological- and didactic-methodical 
group of subjects), where the students talented 
for languages, natural sciences, art or some-
thing else would learn both how and who to 
teach this subject, which is a completely new 
study area. Our higher education institutions 
are (I believe this refers to all of them, although 
I studied in detail only the Sarajevo Universi-
ty), under the pressure of labour market mech-
anisms, founding teaching departments where 
the ratio of these two groups of teaching con-
tent is certainly disproportionate (on average 
38 ECTS points in 5-year study programme 
out of 300 ECTS points, unlike the European 
standard which stipulates a minimum of 60 
ECTS points). This is insufficient for preparing 
a student for future work in a classroom. The 
situation with methodical practice – classes in 
authentic school setting – is even more disas-
trous. Some students hardly teach a class in a 
school during their three-year or five-year ed-
ucation for the teaching profession – does this 
not tell us enough?
In the experience of some of the students I 
spoke with in the course of the research, there 
are attempts of fixing the flaws of higher edu-
cation during the teacher internship, the initi-
ation to the education system where a novice 
teacher should gain his/her first professional 
experience under the guidance of a mentor. I 
would like to reiterate the results of the survey 
of educational experts who, when asked about 
the biggest problems of the current organiza-
tion of teacher internship, pointed out the lack 
of financial and any other form of mentor’s 
motivation to work with the novice teachers. 
Other problematic issues are oversight, the 
duration of the internship, the procedure of 
nominating a mentor, evaluating the men-

What kind of education do the future teachers get at 
Sarajevo University? What is the practice in developed 
European countries with this type of education? Why 
is the theological approach to education more efficient 
than the strictly scientific one, why is such situation 
unacceptable, what type of reform is needed, and what 
type is possible?
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tor’s ability to oversee the novice teacher, no 
possibility of the novice teacherto appraise 
the work of the mentor, separating novice 
teachers preventing them from joint reflec-
tion on the practice, insufficient amount of 
time for the novice teacher to get relevant 
and useful advice from their mentor, and fi-
nally, insufficient adaptability to the individ-
ual needs of novice teachers.
Our system– that is, 11 of them – of gaining this 
teaching license can be a research subject on its 
own, maybe even of a more comprehensive one 
than the research we are currently discussing, 
there are so many deficiencies and inconsisten-
cies, and there is even more bureaucratic red 
tape. Officially, a novice teacher or a volunteer 
has to teach 10 classes and observe 10 classes in 
order to be eligible for the professional exami-
nation – if we add the pitiful number of practi-
cal classes taught while studying at the univer-
sity, we can hardly reach the weekly quota of an 
employed teacher! There is hardly any room for 
the mentor to introduce the novice teacher to 
the profession, let alone for greater joint efforts, 
reflections about the practice, exchange of ex-
periences. A novice teacher, it seems, is forced 
to spend more time cramming the law on edu-
cation and pedagogical standards he/she has to 
pass as a part of the professional examination, 
than on the students he/she will stand before 
for the next 30 or 40 years.

Školegijum: You compared the practice of 
teacher education in some European countries 
(England, the Netherlands, and Norway) with 
the practice in our country. What do the results 
of that comparison show?
Abadžija: We are used to seeing Finland as an 
educational utopia and we look up to, at least 
that’s what we say, the innovations of their ed-
ucational system. As a part of this research, I 
wanted to see whether there were other, more 
realistic examples of teacher education that 
could serve as models for Bosnia and Herzego-
vina, especially considering the principles and 
aims of the Bologna Convention and the gener-

ally accepted European direction of education-
al reform. The conclusion is that we are greatly 
falling behind the European educational role 
models in terms of standards of pedagogical 
education and practical classes, but that was not 
the only aim of this review. I wanted to show 
how the models can be different, yet functional: 
in Great Britain there is a lot of effort put into 
recruiting new teachers beyond the universi-
ty setting, the Irish highlight the need for the 
teachers themselves to jointly set the standards 
and come up with joint demands regarding the 
initial education, while the Norwegians and the 
Dutch insist on integrating practice within the 
higher education teaching curriculum. None of 
these models is flawless, or fully applicable to 
BiH setting, but all of them can help us think 
about the model of teacher education we want 
in BiH.

Školegijum: At one point, you write that teach-
er education is jealously guarded national terri-
tory. Whose territory should it be, except na-
tional? Or rather, whose should it be, instead 
of national?
Abadžija: I gained the impression that edu-
cation is jealously guarded national territory 
from the literature in this field: many experts 
are disappointed with the results of the Bo-
logna process within the common Europe-
an Higher Education Area (EHEA) when it 
comes to teacher education. Unlike other stud-
ies, which do not have the problem of ratio of 
subject and professional content (for exam-
ple, medicine or engineering), teaching pro-
grammes are still struggling with the tradition 
of teaching theoretical knowledge over practi-
cal, and these traditions are, as a rule, national 
traditions. We are well aware of the connection 
between education and state/official ideology: 
in the context of BiH, the national – the ethnic, 
patronage over education has a darker conno-
tation. Although I did not explore this issue 
further within my research, I have to empha-
sise that education in general, and within that 
teacher education too, is a strictly national ter-
ritory, which is more evident in the areas of hu-
manistic and social sciences, and less evident, 
although still present, in the areas of natural 
and technical sciences. Some faculties educate 
teachers for a specific national curriculum, but 
the majority is actually refusing to deal with the 
issue of teacher education and in this way they 
are just supporting such segregated education 
by remaining silent. We must not forget that in-
competent teachers, unversed in critical think-

the main point of this paper is actually very simple – edu-
cational reform must start with the teachers’ education.

A novice teacher, it seems, is forced to spend more time 
cramming the law on education and pedagogical standar-
ds he/she has to pass as a part of the professional exami-
nation, than on the students he/she will stand before for 
the next 30 or 40 years.
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ing, prone to taking an easy way out and oth-
er blessings of the current educational system 
make very good lackeys of the ruling regime.

Školegijum: You are implicitly saying that the 
guardians of this territory are the faculties that 
educate the aforementioned future teachers. 
How do they do it, and what should be changed 
in their practice?
Abadžija: The subject departments at the fac-
ulties are refusing to forgo their autonomy, 
i.e. they aspire to use the subject content (for 
example, teaching content in biology) to push 
out and marginalize pedagogical and method-
ical content (how to teach biology). This is ba-
sically the result of their selfish desire to keep 
their positions and meet their quotas, and also 
of general refusal of the faculties themselves to 
consciously choose whom they are educating 
and for what market, in other words, to take 
social responsibility for their work. On paper, 
faculties educate teachers, but bachelor’s grad-
uates, in some cases even master’s graduates, 
are not prepared for work in education, and the 

tiny portion of them that manage to survive 
the corrupt recruiting procedures and points 
awarding is deemed incompetent and unpre-
pared for work with students. This problem is 
also related to the deterioration of the scien-
tific standards and institutions in the country, 
since the faculties are educating the staff which 
is neither quite ready for scientific work (the 
fact that there are no institutes they could work 
in as scientists is a whole other issue), nor for 
teaching, especially during the undergraduate 
studies.
Only when faculties recognise that the majority 
of people with higher education they produced 
is signing on (the sceptics can check the data 
of employment agencies where the number of 
teachers seeking employment is regularly the 
highest), it would be possible to initiate a pub-
lic debate as to which model of teacher educa-
tion we want. We are still very far from being 
able to choose whether teacher education pro-
grammes would be completely adapted to the 
demands of the labour market, the way it was 
done in Great Britain, or the selection of stu-
dents would be more strict as is the case in the 
Finnish universities, in cooperation with the 
institutions which will improve the working 
conditions of existing teachers.
Teaching departments must be reinforced in 
terms of both theoretical content and practice; 
we should strive to have the teachers them-
selves being educated in pedagogical condi-
tions where they would have actual profession-
al benefit from what are now general subjects 
(pedagogy, didactics and so forth), while they 
would be able to spend a part of their studies 
– observing but also teaching – in a school 
environment under the supervision of their 
mentors and methodics professors. Subject 
departments must give up their aspirations of 
authority and offer their students the education 
that corresponds to what is written on their di-
plomas.

Školegijum: At one point, you claim that the 
quality of curricula is higher at the Faculty of 
Islamic Sciences and Faculty of Catholic Theol-
ogy than at the other faculties within the Uni-
versity. What are the arguments supporting this 
claim and how do you explain this difference?
Abadžija: The aforementioned faculties have 
modelled their teaching departments on the 
Faculty of Pedagogy which educates class 
teachers and certain primary school subject 
teachers (which I had used during my research 
as a basis of comparison for the subject teach-
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ing programmes), with a strong component of 
child rearing and a multitude of elective cours-
es from various pedagogical, psychological, di-
dactical, and methodical disciplines. I believe 
that this is the result of the clear mission of the 
faculties themselves, which, while striving to 
teach religion also very clearly want to bring 
up the students in the religious spirit, so they 
are creating competent nurturers and teach-
ers, compared to those who graduate in secular 
teaching departments. In practical terms, the 
students at these faculties have a wider range 
of professional options once they graduate – 
not just schools, but also religious institutions, 
dorms, boarding schools, and so on, and hence 
the market has set certain demands before 
them which they need to complete. The sub-
ject teaching programmes responsible for the 
education of teachers of subjects other than 
religious classes do not have such a mission or 
social responsibility, which is unacceptable.

Školegijum: You recommend, based on the 
comparison with the European models, a strict 
selection of students enrolled in the teaching 
departments. Which criteria would be crucial 
there? And what other changes in practice 
should follow this strict selection?
Abadžija: Selection itself will not change 
much. Apart from the need to define univer-
sal selection procedures (entrance exams in 
the subject area together with pedagogy/psy-
chology, essay, interview, grading, practice or 
something else) for all the teaching depart-

ments, a great effort in this area needs to be 
put into making sure that there is no room for 
corruption. The European countries have made 
the teaching profession more respectable; they 
have reduced the number of graduates and, 
with many other changes in the entire educa-
tional system, they have accomplished that the 
prestige of the profession is achieved through 
the actually improved salaries and teachers’ 
working conditions – Finland is a typical ex-
ample of a society where all the social segments 
had worked together to improve the position of 
teachers. In our situation, therefore, selection 
itself would not amount to much, but it would 
definitely be a step in the right direction since 
it would reduce the number of students who, 
after graduating, incompetent and ill prepared 
for work, languish in the employment agen-
cies’ records. In the course of conducting my 
research, I encountered very interesting exam-
ples of selection. For example, it was brought 
to my attention that some German institutions 
of higher education, which educate teachers, 
offer secondary school graduates a short prac-
tice before enrolling in their programme, dur-
ing which they can decide whether they can 
and want to do that job. I believe that people 
with more expertise than me can find a suita-
ble mode of evaluating a candidate for a future 
teacher, but I repeat, the selection on its own 
in these circumstances will not bring much im-
provement.

Školegijum: Where is the ministry of educa-
tion in all that? What do they do, or don’t do, 
and what could and should they do?
Abadžija: Ministry of Education, Science, 
and Youth of Sarajevo Canton has not shown 
any particular interest in becoming a partner 
in this research and because of that I drew a 
conclusion that teacher education is not their 
priority. The delay in publishing the complete 
version has partially been a result of poor com-
munication with the institutions (government 
institutions, but also higher education institu-
tions) which were not ready to offer the needed 
information and approvals for the continua-
tion of this work. For example, the aforemen-
tioned Ministry gave us an oral consent when 
we had asked them for permission to interview 
the expert associates of Pedagogical Institutes, 
only to deny us their consent three months af-
ter our written inquiry, although the research 
summary had already been published. This is 
a clear sign that this institution does not rec-
ognize teacher education as important and that 

in great Britain, there is an increased effort to recruit new 
teachers beyond the university setting; the irish highli-
ght the need for the teachers themselves to jointly set the 
standards and come up with joint demands regarding the 
initial education, while the norwegians and the Dutch in-
sist on integrating practice into the higher education teac-
hing curriculum.

no faculties, except for the faculty of science in saraje-
vo (chemistry Department) and faculty of pedagogy, offer 
courses in the area of inclusive education, which is disa-
strous.

Many teachers feel that their profession has been deva-
lued and that it has become extremely underrated, finan-
cially speaking, and in many other ways, which can only 
contribute further to the devaluation and deterioration of 
the educational system.
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they do not want to deal with this issue. We en-
countered a similar situation with certain fac-
ulties, whose employees refused to pick up the 
telephone, even after their deans gave us their 
written consent. Additionally, the Ministry has 
no department that would be in charge of pro-
fessional training and additional teacher edu-
cation, so Pedagogical Institute and possibly 
higher education partners who are willing (and 
financially able) to organize such a programme 
then take on that role. Due to the abovemen-
tioned white noise in communication, I was 
not able to get clear information on what types 
of professional training are organized; I can 
only say that I was under the impression that 
there are not many of them, and that there is 
not much variety in their organization. In one 
of the interviews I conducted, I was told that 
a large number of these seminars are organ-
ized in a very non-transparent way, internally, 
meaning that even the teachers who want to 
continue with their training are not able to get 
the necessary information. All this is a result of 
poor control of the ministry of education that 
does not see this issue as relevant, and who do 
not try to determine the mechanisms for evalu-
ating and measuring professional progress.
Just like faculties, ministries of education must, 
before all else, become aware of the importance 
of teaching profession and devote adequate at-
tention to teacher training and additional ed-
ucation, and to work together on the possible 
reform of teaching departments. The ministries 
and relevant institutions in general should im-
plement this process and support it, without 
bringing the university’s independence into 
question. Institutions can determine which 
schools are suitable for experimental classes 
or student practice, while it is the faculties’ re-

sponsibility to organize such form of teacher 
education. Some of the faculty teachers have 
offered very interesting options of practical 
classes for the future teachers, with the em-
phasis on their long-term nature which would 
enable reflection (e.g. a student must spend at 
least one class a week in school as a part of his/
her examination), access to the mentor, me-
thodics teacher’s oversight, and so on. There is 
something else I have to mention: the experts I 
interviewed unanimously agree that the biggest 
priority now is finding models for educating 
teachers for work in inclusive classes. Based on 
my research I concluded that no faculty, apart 
from the Faculty of Science in Sarajevo (Chem-
istry Department) and Faculty of Pedagogy, 
offers courses in this area, which is disappoint-
ing, considering that inclusive education has 
been a practice for a number of years, and is 
also prescribed by law. Pedagogical Institute or 
some other executive institution of ministries 
of education will also have to respond with 
much more professional programmes of addi-
tional education in this area, and also in other 
areas (e.g. IT literacy).

Školegijum: Who does this situation bene-
fit and why? In other words, where will the 
strongest resistance to reforms come from?
Abadžija: Poor teacher education benefits, pri-
marily, the existing national curricula and all 
those who have some financial or ideological 
benefit from it. Resistance is to be expected 
from the institutions that do not recognize the 
problem, or are not willing to solve it. I expect 
the biggest opposition if the experts demand 
the unifications of teaching departments in all 
faculties throughout the country, regardless of 
whose curriculum they are educating teachers 
for. I am sceptical that a fruitful collaboration 
between the government institutions and high-
er education institutions will happen, since 
I realized conducting my research that there 
is no constructive communication between 
them. The faculties will try to keep their po-
sitions and a steady flow of students, unaware 
of what awaits them after graduating, while the 
institutions will strive to keep the education in 
the pocket of ideologies, while schools will keep 
producing their minions. The fans of status quo 
will always see a good teacher as their greatest 
enemy. l

some of the faculty teachers have offered very interesting 
options of practical classes for future teachers, the emp-
hasis during which is put on their long-term nature which 
enables for reflection (e.g. a student must spend at least 
one class a week in school as a part of his/her examinati-
on), mentor’s availability, control by the methodics teac-
her, and so on.

A product of teaching studies myself, within the educati-
onal system whose shortcomings i was noticing at every 
corner (at the same time wasting the opportunities to do 
– or write – anything more substantial about this issue), i 
used my time working in cpu to try to say at least some of 
the things which need to be said about the Bih education.


